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Reflection

Classroom-based intervention could be deemed
successful based on this experience in a
mainstream classroom. Classroom-based therapy
provided a naturalistic environment for the student
to generalize knowledge and skill.

Intervention

Merritt and Culatta (1998) discuss strategies that .
teachers and SLPs can implement to improve

student comprehension, these were used In the

current case study and summarized below:

Introduction

« Comprehension is a challenge for school-age
students and Is an important goal for student’s
who receive speech therapy.

Case History

« NB Is a 9-year-old fourth grade student with
developmental language disorder. NB Is
assigned to a general education classroom with
support services Including: testing
accommodations, classroom modifications, and
a special education teacher that adapts curricula .
as appropriate to the needs of the student.

 Traditional pull-out services for students are less
desirable because they do not align with least
restrictive environment and deprives the student of
Important instructional time.

Educating students about genres, discourse
styles and different types of knowledge required
for comprehension

 With many positive features, there is one drawback
of CBI: distraction of a strange adult in the

 NB has goals targeting morphological, syntactic classroom; however, this can be eliminated or

* Recent studies have investigated the effects of and semantic language skills; however, the goal o Scaffolding through organization, content and minimized with an introduction to the service model
Classroom-Based Int_ervention (CBI) commonly focusing on Improving comprehension was the genre of instructional discourse can lessen the at the start of the school year to ease the students’
referred to as, “push-in” therapy (Causton & Tracy- target for this case study. demand of the discourse, thus improving curious minds. As the students became more
Bronson, 2014) and show promise for this comprehension familiar with the service model, they looked forward

approach to support speech and language goals Iin
the classroom setting.

CBI requires the collaboration of the SLP, general
education teacher, inclusion teacher, para-
professional working with the student (if
applicable), and at times other professionals (e.g.,
occupational therapists).

The purpose of this case study was to
demonstrate how an SLP was able to provide
classroom-based intervention to a fourth-grade

 The goal for comprehension focused on

answering questions, seguencing, inferencing, .
recalling the main idea and summarizing
iInformation from orally presented material.

Number of
Minutes

Results

Description of Classroom Instruction

studies)

* Presenting instructional discourse through
pictures, gestures, intonation or actions can

Introducing students to different genres and
providing them identification strategies to
distinguish between genres .

to the SLP entering the classroom to support
comprehension and simplify classroom instruction.

To improve this model, SLPs and classroom
teachers should establish a routine meeting to
discuss upcoming classroom instruction and thus
discuss strategies to support the students’ learning.

make the discourse less demanding

Speech and Language Strategies and Supports

Manipulating the text as described by Merritt and Culatta to

content knowledge.

Summary

Student receiVing SpeeCh and |anguage SerViceS 1/29 10 Reading comprehension activity organize and explain information in a more sequenced way to O h f h d _ d _ _ | O
' ' ' support comprehension. ¢ ver the course of the academic year students miss approximately 4
three t|meS per Week' ThIS partICUIar StUdent SLP provided individualized support toward the lesson to help the . . y . pp y
Struggled W|th COmprehenSiOn _ Supporting th|S Sk||| 2/23 30 Science activity: inference making child visualize the vibrations of different size tuning forks and the hours Of Classroom |nStrUCt|0n for pU”'OUt Services.
. ] (topic = high/low pitch) effect on pitch. SLP presented the discourse through gestures and
In the classroom was a challenge; however, the srovided simplified instructions. | | | o
SLP was UltlmatEIy SUCC@SSfUI in targeting |EP Science activity: inference making Merritt and Culatta’s strategy was used to manipulate the text to ° CBI InCIUded COnSUIUng Wlth the ClaSSI’OOm teaCher and aSSIStIng a”
goals within the classroom. 2/26 L (topic = sunlight) ealas & e pe off pareie e s pliy dis aerisn; students in the classroom when necessary in addition to supporting NB
through pictures to boost comprehension for inference making.
SLP provided individual supports for comprehension by _ _ _
3/14 15 Retell activity manipulating the text into a linear format helping the child to e Merritt and CUIatta.’S (1998) Strateg|es were Implemented and traCked
(topic = transfer of energy) comprehend the demonstration, thus supporting Merritt and . - - - - -
Culatta’s strategy to scaffold the text through organization. durlng Classroom InS'[I’UC’[IOn over 48 thlrty mInUte SESSIONS
3/28 30 Problem solving activity: Letting the child explain their thought process without interjections,
researching answers to questions as described by Merritt and Culatta. o ComprehenSion was Supported through manipU|atiOn Of teXt and use Of
Reading/auditory comprehension , , , , , , ,
o Having the child relate the information to their personal life to assist . - - - -
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HSIng tex Z:es\fclioiz © answer discourse also supporting contextual knowledge. aCtionS
5/2 30 Reading comprehension activity Decreasing the complexity of the text through visual scaffolds and
{topic = science) supports as encouraged by Merritt and Culatta. « CBI supported reading comprehension, inferencing, describing and
5/4 30 Reading comprehension activity Decreasing the complexity of the text through visuals and gestures . . . ’ ’
(topic = science) as explained by Merritt and Culatta. answe”ng Complex academlc queStlonS
http://blogs.shu.edu/row-lab/ Reading comorehension activity:
, 5 P , y.- Manipulating the text to ease the demands of the discourse through
anthony.koutsoftas@shu.edu 5/21 30 with reference to book (topic = social e
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work. Reading comprehension activity: Relating the text to personal scenarios helping the child to relate,
Yk 30 with reference to book (topic = social thus decreasing the complexity of the narrative and increasing



