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Background Timeline over 18 months Program Evaluation

e Speech language pathologists (SLP) in school settings
are challenged to support carryover of speech and
language goals within the classroom as part of
comprehensive interventions in school settings.

e According to ASHA (2010) responsibilities of SLPs In
school settings include the provision of direct services to
children on caseloads as well as indirect services including

e This program evaluation examined the first year pilot of
a University-Community partnership to improve
outcomes for school children receiving speech and
language services, while providing an innovative clinical
practicum for SLP graduate student clinicians.

e Teacher survey demonstrated that for the pilot year of
this project, the presence of additional instructors (SLP

classroom consultation and carryover. Time and resource students) was viewed positively.
limitations are barriers for SLPs to provide classroom- OUtCO me Data « All stakeholders saw value in the program primarily for
based services. the students on the SLP caseload as well as other

: : : unforeseen impact within the classrooms where the
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