Writing Process Performance of Two Children with Autism
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for: 1) planning; 2) translating; and 3) revising

how an inclusion classroom, with two students
with ASD, attend to the writing process for a
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and academic development (Chamerlain, Kassari, & Rotheram- - v e . Productivity: more words and sentences
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translating, and revising. B g et ] e ow It across these measures
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