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Program Description Outcome Data

Unit 5: Implementing Intensive Intervention for
Children with Writing Needs: Program scholars worked
In their SLP-OT dyads to develop and conduct a four-
week intensive intervention for a student with SLD who
has writing needs. To do so, program scholars
Implemented a pre- and post- assessment plan and a
four part intervention plan. Interventions focused on
motor, language, visual, and cognitive deficits and areas
of instruction for the student(s) involved. Progress
monitoring data allowed for interprofessional
collaboration throughout the intervention.

Unit 1: Individuals with Disabilities Education Act
(IDEA) and the Individualized Education Plan (IEP)
Outcome: Scholars worked in SLP-OT dyads to
identify key parts of an (IEP). Plans were
deconstructed to identify different sections of the IEP
iIncluding writing goals. Plans were then re-written to
better reflect a more holistic view of student goals and
outcomes that incorporate skills targeted by both
disciplines.

Unit 3: Specific Learning Disability (SLD) and
Written Expression Outcome: Program scholars
reviewed current research pertaining to writing
assessment or intervention for children that would be
classified as SLD. A list of best-practice assessments
and interventions was created through the
collaborative efforts of all student members of the
project. Domains included: language, motor, visual,
and cognitive as they relate to writing in children with
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category of Specific Learning Disabilities who presents with written expression deficits
for analysis. Program scholars will work in small interdisciplinary teams to deconstruct Resources for Intervention
the IEP by connecting each component with the legal mandates set forth by the N.J.
Department of Education. Program scholars will rewrite the IEP to address goals while

Project Write to Learn (PWTL) Is a program designed
to facilitate interprofessional learning between graduate
students in speech language pathology (SLP) and
occupational therapy (OT) at Seton Hall University (SHU).
Program Scholars completed five hands-on modules to
learn about each profession’s roles in the evaluation,
planning, and treatment of children with Specific Learning
Disabilities (SLD). Focal to the project is interprofessional
cooperation, allowing for integration of skills and
knowledge from different fields. The first four modules
consisted of SLP and OT students working to understand
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the CCSS. for students in grades 1 through 4. Under
each standard is a list of requisite motor, visual,
language, and cognitive skills needed to achieve the
writing standard.

positive results for the 8 program scholars who
participated in the first year of the project.

Readiness for

Interprofessional 4.26 4.94
Learning Scale (1.30) (0.23)
(RIPLS; 2005)

Future directions for PWTL include: Expand to more
schools; Focus on working within inclusion classrooms
that house children with SLD; Increase time for Unit 5;
Improve progress monitoring data procedures for
children who participate in Unit 5 interventions.

across each discipline and intervention approaches
used in each profession.

Purpose

The purpose of this presentation is for program scholars
and faculty to share their experiences as the first cohort to
participate in this program. As a result of PWTL, program
scholars (and faculty) have achieved the following learning
outcomes: o sl Al ot b g e
1) Explain the importance of argeting witing in chidren with dyslexia T
dysgraphia, and other language-based learning disabilities e CO Sl R STt e
2) Describe one strategy for improving writing in children receiving
services under the IDEA qualifying category of SLD.

3) List one SLP and one OT target that can be included in writing
interventions for children with SLD.

IPE Outcome

= Macro rules for summarizing: have fo decide what iz important and what is not, how lo
bring in informalion to be concise. have to combine ideas and give weight to them
= Summarizing results.in a jump in comprehension
s Example: summarizing (grade 10)
= [elete material that is unimportant
» Deleie material that is repetitive
= Substifufe a superordinate term for 2 subordinate one

Data; Year 1

Skill T.ist:

The following list of skills has been defined with a 4th grade child in mind, and linked to the 4th
grade CCSS Language and Writing standards. What follows listed next to the cognitive,
linguistic, and visual skill heading is the reasoning behind why the skill set aligns with all = Select a fopic senfence
language and writing standards. It is not accurate to simply cite one standard next to one specific = |f no topic sentence, invent one
skill sub-section, as the skills are needed as a whole in order for the child to gain comprehension n “*students were taught fo underine and cross out information with different
of, and be able to efficiently use. the skills as the standards demand. caolors. Summary writing was modeled and explained
= Creating a pleazant writing experience

= Particularly important fo allow students to take risks
e Visual perceptual skills: skills required for the process of reception and cognition of = Their work and effort is appreciated and writing i= valued

visual stimuli. A child must have adequate visual perceptual skills to efficiently complete = Data for this recommendation comes from studies on really effective literacy

tion when it comes to teachers
s These teachers had about a 2 year gain in 1 year for kids in terms of
reading and writing
= One thing that was consistent among them was applying the first four principles
that weere talked about | write, support, teach, connech)
= They alko made effort to make sure an envirenment was created that allowed
kids fo succeed
Some of the action steps that did this:

s Teachers should participate as members of the community by
writing and sharing their writing (they acted as wriles, active members
of community-wrole, shared,and asked for feedback)

m  Give students writing choices (some of the time- choice can lead to
greater motivation)

» Example: student asks io make small tweak to assignment and
you know it is within the ballpark of what you wani

s Allowing the change- likely more motivation and effort to do
assignment

n Praize students efforts and accomplishments

= Praise may be more powerful than constructive feedback. Always
start with something you like when giving feedback.

m Write for real purposes

= With a real audience as often as possible
s Publish student’s writing, and extend the community beyond the
classroo m
= Litile kids- may be on board, hallway
= Older kids- anthologiss! compefitions
m Setrealistic but challenging goals for studentz

al information, the

of a visual stimulus and distinguish from other visual stimuli.

o Visual Attention: ability to attend to visual stimuli that involves alertness,
selective attention, vigilance, and divided attention. Visual attention is required
for the formation of long-term memories.

o Form Constancy (Form Discrimination): The ability to see a form in various
environments, positions, and sizes, and still be able to find it. This skill is required
for children to identify letters regardless if they are written in cursive, manuscript, AC k now I ed q emen tS :

typed, uppercase, lowercase. or italicized.

o Figure Ground (Foreground-Background Differentiation): The ability to focus on

a selected target and find it in a conglomerated ground: ability to differentiate
between foreground. background, forms. and objects. This skill is needed for
reading and handwriting, as a child must be able to block out other visual stimuli
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and focus on a certain word or words on a page when reading and/or writing.

o Position in space: ability to recognize the positioning of objects in relation to
other forms or object: provides awareness of an object’s position and orientation.
This skill is critical for understanding directional language components (up,
down, in front of, behind. between, left, right) and the ability to differentiate

between letters and sequences of letters in words or

http://blogs.shu.edu/projectwritetolearn/

anthony.koutsoftas@shu.edu

- sentences. This skill is critical

for handwriting. as it allows the child to determine how to place letters equal




