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» Writing is a complex process which
includes cognitive-linguistic skills such

5 ¢ This Intervention was provided 2x per week
Student Descriptors for 30 minutes for a total of 6 sessions in May

as transcription, text generation, self-regulation, and Name Bl (21T and June of the school year. The intervention
memory. Students with Specific Learning Disabilities Age 9 years was individual (1:1) and took place in a
(SLD) can exhibit difficulty with any combination of Eanilar Male speech therapy classroom.
these skills requiring intervention that includes Grade 3rd Grade
eXpliCit instruction and Scaffolding at mU|tIp|e levels e . . . . - When responding to a story prompt, A.H. will produce a written narrative that
of language to improve writing skills. IEP Qualifying Category Specific Learning Disability 1 isnecr:?:necse:ppmpriaxe subject-verb-object organization in 4 out of 5

Classroom Mandate Inclusion Classroom 2 ernor:.:ﬁﬁ?:":g ;%;s;?gtzﬁgg:_uwm use appropriate letter sizing
: Acco.r(.jing to RItChey et. al' (201 6)’ deve|0pment Of Related Services :\;‘he: respondging to ans!ory prompt, AH will use appropriate punctuation
the writing process in children centers around the Speech-language  Individual session 2x a week for 3 inéoutof s sentences.
Simple View of Writing (Berninger & Amtmann, 2003) and Therapy 30 min
includes instructional scaffolds and a levels of
language framework. | i : o T
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* One evidence-based approach to writing instruction i i Mt am— T (kA Sk AR
is Self Regulated Strategy Development (SRSD)
whereby a student is taught a writing strategy

through six recursive phases: (1) Develop
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background knowledge, (2) Discuss it, (3) Model it, | T Eap e —
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(4) Memorize it, (5) Support it, and (6) Independent
performance (Graham & Harris 2009).

* The purpose of this case study was to provide an
intensive intervention targeting sentence structure
and mechanics of writing in a third-grade student
with SLD using a mnemonic device following the
SRSD phases.

+ Previous research has shown the benefit of direct Type Token Ratio 031 = =+ 0.81 0.76 0.73
instruction for sentence construction to improve
accuracy and fluency in constructing complete

sentences (Furey et al. 2017). Correct Word 0.25 o o 1.00 086 0.82
* We developed the mnemonics SAW and LINE to Sequence
directly meet the student’s sentence level -
transcription and text generation needs. See Line
figures to the right. Approximation 0.70 0.75 0.85 0.88 0.78 0.86
Accuracy
Punctuation
0.00 --* 0.80 1.00 1.00 1.00

Accuracy

* = Data was unable to be calculated due to task provided during session
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As a result of the intervention, the following

changes were observed:

« Correct word sequence accuracy increased from
25% in the pre-assessment to 82% in the post-
assessment and punctuation accuracy
increased from 0% in the pre-assessment to
100% in the post-assessment.

* A 16% improvement was also made in line
approximation

* Number of different words varied throughout the
intervention due to different levels of prompting
used to elicit sentences.

This case study demonstrated the effectiveness
of using SRSD to improve sentence composition
and accuracy of the writing of a third-grade
student with SLD.

Overall, the mnemonics of SAW and LINE using
the SRSD phases was effective in improving the
composition and accuracy of A.H.'s writing, with
the greatest improvements demonstrated in
correct word sequence and punctuation. This is
important because these strategies promote more
substantial writing while targeting the varying
levels of language.

Limitations and Future Directions:

To improve this intervention, it is recommended
that direct instruction sentence revision strategies
occur during all sessions to improve correct word
sequence.

At the end of the intervention, at least one session
should be held in the classroom in order to
promote generalization and carryover into multiple
settings.
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