EDST3601 Teaching the English Language Arts
College of Education & Human Services
Seton Hall University
Promoting Professional Practice
Professor: Daniel Katz, Ph.D.
428 Jubilee Hall
X2724
katzdani@shu.edu
Course Description:  In this course we will explore the richness of the English Language Arts as they pertain to teaching literature and writing to high school students.   Our explorations will challenge existing ideas about why students should read and write in school, and we will develop personal and professional dispositions to guide our choices as teachers of English.
Course Objectives:
Candidates will express and defend various perspectives on reading writing and speaking in the ELA. (NCTE 2; NJPS 1/INTASC 1, 7)
Candidates will perceive the different ways that diverse learners may respond to a wide variety of texts within the classroom and develop experiences encouraging them to do so (NCTE 2, 4; NJPS 3, 4, 7/INTASC 3, 4)
Candidates will create integrated lessons that allow diverse learners to respond to print and non-print texts for different purposes and with different audiences in mind. (NCTE 3, 4; NJPS 4/INTASC 4)
Candidates will examine the many means of response with language. (NCTE 3; NJPS 1/INTASC 1)
Candidates will perceive how diverse learners may use writing for different purposes, audiences and in different genres and incorporate that into curriculum. (NCTE 2, 3, 4; NJPS 3, 4, 7/INTASC 3, 4)
Candidates will evaluate reader response strategies and generate ways in which they contribute to the study of the ELA. (NCTE 2, 3; NJPS 1, 10/INTASC 1, 7, 9)
Candidates will analyze various non-print texts and new media for use in the ELA classroom and create experiences for diverse learners to make meaning and express preference for them. (NCTE 2, 3,4; NJPS 1, 10/INTASC 1, 7, 9)
Office of Disability Services Statement
Under the Americans with Disabilities Act and Section 504 of the Civil Rights Restoration Act, students at Seton Hall University who have a disability may be eligible for accommodations in this course.  Should a student require such accommodations, he or she MUST self identify at the Office for Disability Services (DSS) Room 67, Duffy Hall, provide documentation of said disability, and work with DSS to develop a place for accommodation.  The contact number is 973-313-6003.
Academic Integrity
(Academic Integrity Policy Statement)
All forms of dishonesty, whether by act or omission, including, but not limited to, cheating, plagiarism and knowingly furnishing false information to the University, are prohibited. Intentional disruption or obstruction of teaching, research or administrative proceedings is prohibited.  University sanctions may extend to suspension and dismissal. Work submitted in courses must be the product of the efforts of the student presenting the work, and contributions of others to the finished work must be appropriately acknowledged.  The presentation of another’s work as one’s own is a serious violation of the academic process, and it is penalized accordingly.  
The decision on the appropriate penalty for cheating, plagiarizing, and knowingly furnishing false information is in the first instance the professor’s, and it may extend to but is not limited to a failing grade for the course.  The first reported violation will result in a written warning from the professor to the student, with a copy forwarded to the department chair.  The department chair will report the case to the retention committee for discussion action.  The first reported violation automatically requires that the student review Seton Hall University’s Academic Integrity Policy and Academic Integrity Document.
A second reported violation of the academic integrity will automatically be referred to the Dean and retention committee for review and impending decision regarding the candidate’s future status in the college and the University.
Course Description
English Language Arts provides an in-depth study of the best practices in teaching language, media, literature, speaking, and writing. Field experience required. 
Course Materials
Beach, R., et al. (2011). Teaching Literature to Adolescents (2nd Edition).  New York: Routledge.
Atwell, N. (1998).  In the Middle: New Understanding About Writing, Reading and Learning (2nd Edition). Portsmouth, NH: Boynton/Cook Publishers.
Student Membership in NCTE:  http://www.ncte.org/join/student
Evaluation: Your course grade will be based upon the following assignments:
1. Teaching Literature Unit Plan
25%
2. Teaching Writing Unit Plan
25%
3. Reader Response Essay
15%
4. Film Adaptation Reviews
15%
5. World Literature Reading List
10%
6. Picture Prompt Collection
10%
Details of each assignment and grading criteria are supplied elsewhere in this syllabus.
Papers should be submitted with references conforming to the style guide of the American Psychological Association or the Modern Language Association.  Formats for references and in-text citations can be found at: 
 http://owl.english.purdue.edu/owl/resource/560/01/
http://owl.english.purdue.edu/owl/section/2/11/
Department of Educational Studies Policy:
All secondary education majors must maintain a GPA of 2.75 or higher in order to enroll in courses within the department.  If your GPA is lower than a 2.75, you will be required to drop the course.  The last day for reimbursed withdrawal from any course is September 4th.
All students in the education major must receive a grade of C or better in all of their education courses.  If you do not earn a C or higher, you will be required to retake the course.
Course Requirements and Grading Criteria:
Attendance: You are expected to be present on time and prepared for each class.  We will frequently use cooperative work in class, so your presence is necessary for both yourself and your classmates.  If you know you will absent with cause, you are expected to contact me ahead of time.  If you are absent due to either illness or emergency, please contact me as soon as possible.
More than two unreasonable absences may decrease your semester grade one level per absence.
Due Dates: You may negotiate an extension with good cause, but must do so BEFORE the assignment is due.  If you are absent with cause, please submit your assignment the next class day.  
If you do not turn in an assignment when you are either in class or absent without cause, your grade will be deducted for each university calendar day missed.
Use of Laptops/Electronic Devices:  We will use computers, tablets and smartphones for class activities throughout the semester.  You are required to use these devices only for class activities while in the classroom.  This is part of class participation and approved of during lessons requiring the technology.
I reserve the right to require you to leave your laptop off during class if you are using it for purposes other than participation in class.
SOCIAL MEDIA FOR THE CLASSROOM
Twitter:  I have set up a Twitter account to use for this course.  I will use it for communication with you as well as for prompting course discussions.  In your weekly assignment sheets, I will direct your attention to the Twitter feed and provide you with a hashtag to use for discussions and reading responses.
You will use Twitter most frequently for READING RESPONSES while you are doing our assigned reading.  A skilled Twitter user in class will use the assigned hashtags to live Tweet reading – both ideas that you find interesting and questions you’d like us to address in class, and will respond to Tweets relating to course ideas or articles re-tweeted to my feed.
My Twitter account is @Prof_Katz. You are required to create a Twitter account for use in this class.  PLEASE CREATE A UNIQUE TWITTER ACCOUNT FOR USE IN PROFESSIONAL EDUCATION ACTIVITIES.  It is not necessary or appropriate for any of your personal social media accounts to be used for class purposes.
Pinterest: They say that 1 picture is worth a 1000 words.  This social media site is designed to allow you to collect and “pin” pictures that you find interesting or evocative.  You will also use it as a means to share work on a project in this class.  Please sign up for the service and follow my boards at the same username as my Twitter account.
EDST3601: Course Products and Standards Alignment:
	Product Submitted:
	Assessment:
	Standards Met:

	Reader Response Essay
	Rubric
	NCTE 3.3, 4.8
INTASC 1
NJPS 1

	Film Reviews
	Rubric
	NCTE 3.2, 3.3, 3.6
INTASC 1, 4, 6
NJPS 1, 4, 5

	World Lit. Reading List
	Rubric
	NCTE 3.5, 4.1
INTASC 1, 4
NJPS 1, 4

	Teaching Literature Unit
	Rubric
	NCTE 2.5, 2.6, 3.2, 3.3, 3.5, 3.6, 4.1, 4.2, 4.3 4.4, 4.5, 4.6, 4.8, 4.9, 4.10
INTASC 1, 2, 3, 4, 5, 6, 7, 8
NJPS 1, 2, 4, 5, 6

	Picture Prompt Collection 
	Rubric
	NCTE 3.2, 3.6, 4.1
INTASC 4, 6
NJPS 4, 5

	Teaching Writing Unit
	Rubric
	NCTE 3.1, 3.1.6, 3.1.7, 3.2, 3.4, 3.6, 4.1, 4.2, 4.3, 4.4, 4.5, 4.6, 4.7, 4.8, 4.10
INTASC 1, 2, 3, 4, 5, 6, 7, 8 NJPS 1, 2, 4, 5, 6


Weekly Schedule (subject to change)
	Semester Dates/Topics
	Assigned Topics/Reading/Assignments 

	August 26th: Why teach literature?
	Read: Beach & Marshall – Chapter 10, pp. 239-266.
Read: Beach, et al – Chapters 1-2, pp. 3-36

	September 2nd: 
	LABOR DAY HOLIDAY NO CLASS

	September 9th:  How do we select and plan around literature?
	Read: Beach, et al   – Chapters 3-5, pp. 39-95.
READER RESPONSE ESSAY DUE

	September 16th :  Planning for response, part 1
	Read: Beach, et al – Chapters 7-9, pp. 115-162.


	September 23rd: Planning for response, part 2
	Read: Beach, et al -- Chapters 10-11,  pp. 163-201.


	September 30th: Planning for response, part 3
	Read: Beach, et al – Chapter 12, pp. 202-220.
FILM ADAPTATION REVIEWS DUE

	October 7th :  New media and texts in the English classroom
	Read: Beach, et al – Chapter 6, pp. 96-114.


	October 14th 
	FALL BREAK – NO CLASS
WORLD LITERATURE READING LIST DUE BY OCTOBER 18TH 

	October 21st: Performance-based Texts and Media
	

	October 28th:  Unit Plan Workshop
	BRING TEACHING LITERATURE UNIT PLANS TO CLASS

	November 4th:  Thinking about Writing
	TEACHING LITERATURE UNIT PLAN DUE
Read:  Atwell, Chapter 1, pp. 3-26

	November 11th: Setting the Stage for Writing
	Read: Atwell, Chapters 3-5, pp. 51-147.


	November 18th: Using Mini-Lessons to Supplement Student Learning
	Read: Atwell, Chapter 6, pp. 148-216.
Writing Exercises & Prompts in lessons – preparing students to self and peer evaluate

	November 25th:  Model Workshops
	PICTURE PROMPT COLLECTION DUE
Model writing assignments due for workshop

	December 2nd: Response and Evaluation
	Read: Atwell, Chapters 7-9 (pp. 217-330)
Student self-evaluation, Teacher evaluation – the role of formative and summative assessment

	December 9th:  Writing Unit Overview
	BRING DRAFT TEACHING WRITING UNIT FOR WORKSHOP

	EXAM PERIOD
	TEACHING WRITING UNITS DUE


Assignment: Reader Response Essay
Purpose:  Why do we read?  What are the different ways in which we can read and choose to read?  What are the ways that reader response theories inform our work as English teachers and the experiences we craft for our students?  We are probably all committed to the idea that different readers can draw meaning and significance from texts in different ways, but how do we help them do so?
Reader Response Theory helps us understand the roles that readers play in understanding texts, and in order to develop a deeper understanding, we need to look at the different kinds of knowledge that readers bring to texts and can get from texts.  In this essay you will consider several kinds of knowledge readers can use to develop greater understanding of and from texts.
What you will do:   Begin with the 4 types of reader knowledge discussed by Beach and Marshall in chapter 10 (textual, cultural, social, topical).  Using the chapter references and our library, do research into the theories behind meaning making in literature (you may want to consult your literary criticism class as well).  Use these resources to organize a paper around the following lead questions:
1. What are some of the forms of knowledge that readers bring to texts to make meaning?
2. How does that knowledge lead to different meanings from the text?
3. How does a reader know when and how to use knowledge when reading?
4. What should teachers do in the classroom to help students select different kinds of knowledge for meaning making?
5. What should teachers do to help students connect personal experiences to larger meanings based on social and cultural knowledge?
Your essay should be a formal exploration, and it is recommended that you select a text of your own personal preference and use it to illustrate how different kinds of reader knowledge can be used to derive different meanings from the text.  Your essay will be judged based upon how well it answers the above questions in an organized discussion with a clear thesis and solid evidence to support conclusions as well as discussion linking the evidence to those conclusions.  Please use formal writing conventions and citation standards!
There is room in this essay for personal reflection, however – when discussing the role of teachers, you are encouraged to think about your future classroom!  In what ways do you want students to engage personally with texts and why?
Assignment: Film Adaptation Reviews
Purpose: We often use film in the literature classroom for a variety of purposes.  At its best, film adaptations of literature can enhance students’ understanding of texts, highlight how viewing influences our thought process, demonstrate the role that culture plays in how we respond to texts, and heighten our observation skills.  At its worst, watching films in class substitute for reading and kill time.
Your job here is to consider the use of film adaptations in the English classroom by reviewing three films adapted from literature and carefully considering what they add to a viewer’s appreciation of the text and how they may be used most effectively in the classroom.
What You Will Do:  First, you must select three movies that are adaptations from literary works often used in classrooms.  You may choose to host “movie nights” for your classmates and view works together!  Here is a very short list of some well known films from literary works:
	Hamlet (1948)
	Pride & Prejudice (2005)
	The Joy Luck Club (1993)

	Hamlet (1990)
	Bride & Prejudice (2004)
	Seabiscuit (2003)

	Hamlet (1996)
	Sense & Sensibility (1995)
	Little Women (1933)

	Henry V (1944)
	Great Expectations (1946)
	Like Water for Chocolate (1992)

	Henry V (1989)
	Great Expectations (1998)
	Beloved (1998)

	Romeo & Juliet (1968)
	A Tale of Two Cities (1935)
	Wuthering Heights (1992)

	Romeo & Juliet (1996)
	Oliver Twist (2005)
	Gone With The Wind (1939)

	Othello (1965)
	The Lord of the Flies (1963)
	Roots (1977)

	Othello (1995)
	The Lord of the Flies (1990)
	Persepolis (2007)

	Much Ado About Nothing (1993)
Much Ado About Nothing (2013)
	To Kill a Mockingbird (1962)
	Motorcycle Diaries (2004)

	Macbeth (1948)
	Cat on a Hot Tin Roof (1958)
	The Chosen (1981)

	King Lear (1971)
	A Street Car Named Desire (1951)
	Ragtime (1981)

	Ran (1985)
	The Color Purple (1985)
	And the Earth Did not Swallow Him (1995)

	
	10 Things I Hate About You (1999)
	Love in the Time of Cholera (2007)


After viewing, you will write a separate review for each film.  Your review should be centered on answering the following questions:
1. How faithful is the adaptation to the original text?  Do any changes enhance or detract from the story?
2. How does the use of film media influence a viewer’s comprehension and meaning making?  What tools of film making are used that enhance or detract from meaning?
3. In what ways do the films reflect the influence of culture in their interpretation of the text?  What relevant social issues are highlighted by the film makers?
4. How does making meaning from the film adaptations differ from making meaning from the original texts and do these differences matter for the classroom?
5. How can these films be incorporated into the literature curriculum to assist students as they make personal, textual and cultural critiques of the texts?
6. What is your personal stance on the use of films in the literature curriculum?
You may write personally but be certain to use specific examples from the films to bolster your assessments!
Assignment: World Literature Reading List
Purpose:  There is more literature in Heaven and Earth than is dreamt of in your textbook, Horatio.  Many English teachers wish to enhance their students’ reading experiences with a more diverse selection of literature but are limited by the choices available in their textbooks.  And let’s be honest: we ask a lot of “Things Fall Apart” and “The House on Mango Street” – they are astonishing books, but there is more to the world of literature.  
One solution is to develop your own resources that you can make use of in the classroom.  My own English classroom had a lending library, and I made heavy use of the school’s photocopier.  You will hopefully have more official resources, but you cannot make good use of them without actually knowing what is available.  This assignment will have you research and collect a reading list of diverse literature from around the world that is available in English.
What You Will Do:   You will research a collection of no fewer than 30 novels, novellas, short stories and plays written by authors from around the globe and available in English either as the first language or in a credible translation.  For each work you will write a précis of the plot and main characters as well as an explanation as to why the work is suitable for an English classroom at the secondary level.  You will also briefly explain what themes and topics that are typical in the English classroom are connected to these works and what connections can be made to topics in the Social Studies or other subjects.  Finally, you will organize your reading list by these themes and topics.  For example, all of your works that are related to youth/adolescence/struggles of growing up should be grouped together – if a work can be credibly grouped with more than one theme/topic, mention the others but place the work in the topic you find MOST relevant.
After your list is compiled, you will include a SHORT essay (no more than 3 pages) explaining what you believe are the challenges of using diverse literature within the English curriculum.  Some questions to consider:
1. Are these books readily accessible to an American adolescent in 2013?
2. How can teachers use globally sourced literature to teach students about universal topics and themes AND to introduce students to diverse cultures around the globe?
3. How can a teacher balance the need for students to CONNECT with literature and the need for students to EXPAND their perspectives?
Are there books from the typical “canon” of available literature you can REPLACE with these?

4. Assignment: Teaching Literature Unit Plan
Purpose:  One of the most important things you will do as an English teacher is to construct meaningful and prolonged learning experiences for your students as they read literature.  This is an exciting but not exactly easy process.  In creating a unit around reading literature, you have to select materials that you believe will interest your students, promote students’ comprehension of the basic elements of the text, engage them in making larger personal, textual, cultural and social meanings, craft experiences in the classroom that assist that process, create assignments where students demonstrate their comprehension, responses and meaning making, give students opportunities to speak and write about literature, and provide an array of media and cultural resources that enhance students’ reading experiences.
That’s rather a lot!  Your literature unit plan for this class needs to demonstrate that you can construct a logical and meaningful sequence of instruction that will assist your students’ engagement in literature in all of these ways.
What You Will Do:  We will systematically work in class towards the creation of your unit plan, so this is only an outline that you can use in conjunction with your grading rubric.  In order to demonstrate your skills in designing a literature unit, your final product will have the following elements:
1. Selected  Common Core Standards:  You will select appropriate standards for English from the Common Core.  From these, you will generate unit level goals and explain why you selected the standards and why the goals for your students will fulfill them.
2. Materials Selection:   You will list the materials (books, supplemental materials, films, websites, etc.) that students will use during the unit and explain why they are appropriate for your unit goals and Common Core.  The materials should demonstrate that you understand the range of materials available in literature.
3. Response Perspectives:  You will list the full range of response perspectives that you will use to engage students during the course of the unit.  In addition, you will explain how those response perspectives will lead to strategies in your lessons that will assist students as they make personal meaning and connect that meaning to larger issues.
4. Lesson Plan Sequence:  Using the standard lesson planning format, you will submit a complete sequence of instruction.  Your lessons will systematically assist students in meeting your goals and will demonstrate your ability to craft instruction that integrates cultural and social issues and supports diverse learners and perspectives.  
5. Assessment Plan:  You will include an assessment plan highlighting the formal and informal assessment points in your unit and how you will use data to assist students’ understanding and make necessary adjustments to your teaching.  Final assessment(s) will be included as well as how students will know how they will be assessed.
6. Inventory of Responses Strategies, Comprehension Strategies and Cultural Resources:  Your plan will include an inventory naming the comprehension and response strategies you will use with students and where they appear in your lesson planning sequence.  Resources and strategies highlighted clearly assist students’ ability to make meanings and connect them to larger cultural and social issues.
7. Speaking Opportunities:  Lesson plans and assessments include opportunities for students to talk about their responses to literature both formally and informally.  Students create spoken responses for various purposes.  This section highlights when and how this happens in the unit.
8. Media Sources:  Your unit materials must include new media and “non-print” texts such as visual representations, etc, that help students enhance their understanding of literature and make meaning.  You will inventory those resources here and note where they are used in the lesson planning and assessment sequences.
This unit plan is a significant undertaking and we will use significant time in class working on it and modeling the different components.  It would be reasonable to use materials that you are seeing being used in the field, but if you are really itching to plan a unit around a really beloved piece of writing, that enthusiasm will carry you through the project!  
Your final unit plan should be carefully bound and organized with the different sections clearly delineated.
Assignment: Picture Prompt Collection
Purpose:  They say a picture is worth 1000 words, but they are probably underestimating!  One of the best ways to help students respond in writing is to provide visuals that ask for critique, explanation, or interpretation.  This assignment requires that you begin making a personal collection of picture prompts that you can use in the classroom to begin students’ writing and responses.
What You Will Do:  You will assemble a series of pictures (no fewer than 20) to prompt student writing and discussion.  These can serve a wide variety of purposes.  For example, you can include a landscape that is used to help students understand the environment of O! Pioneers.  You can include an illustration that accompanies an edition of Great Expectations to ask students to assess how faithfully the illustration captures the meaning and mood of the story.  You can add a visual of Harlem during the “Renaissance” period to help students orient to the culture of Langston Hughes’ works.  You can include the work of abstract artists to prompt students writing a creative piece.
Each item in your collection must include:
1. The actual picture including a sample prompt that will begin students’ written or oral responses.  Each picture must be accompanied by a properly formatted citation for its source.
2. Your explanation of each prompt including:
a. What the picture is.
b. Why you selected it.
c. How it can be used to assist students’ written and oral responses.
d. Additional prompts that can accompany the picture and explanations of how they will assist students’ ability to make meaning.
Your final collection should be organized around the types of responses you feel they will be best used for – for example, you can organized the pictures by illustrations from texts, illustrations of cultures, illustrations for personal/creative response, etc.  We will help each other categorize in class!
Assignment: Teaching Writing Unit Plan
Purpose:  Writing is another major component of the English curriculum, but it is often relegated as a corollary to the literature curriculum.  We ask students to write in response to their reading, but we do not often structure a unit around learning the writing process, how to revise and how to self-critique.  This unit assignment asks you to specifically consider teaching writing beyond writing as a final assessment for literary studies and writing to master a small set of genres.
In order to complete this unit plan, you will need strong knowledge of different composing strategies, how the writing process progresses from brainstorming to final draft, how to adjust writing styles for different audiences, the difference between writing to learn and writing to show learning, portfolio assessment, how to run an effective writing workshop and how to prompt student self-assessment and create effective assessment strategies for writing.
Don’t panic – we’re working together on this!
What You Will Do:  You’ll assemble a complete unit plan specifically around writing.  You will have to select a way to organize this that makes the most sense to you.  For example, if you are teaching students a specific kind of writing, you might want to make it sequential.  However, if, as I recommend, you select a more definitively process oriented approach that involves regular workshops and a student portfolio, your unit might be interspersed with regular writing days within the rest of your curriculum.
Your unit plan will have the following elements:
1. Selected  Common Core Standards:  You will select appropriate standards from the Common Core Standards for English.  From these, you will generate unit level goals and explain why you selected the standards and why the goals for your students will fulfill them.
2. Materials Selection:   You will list the materials (models, supplemental materials, instructions, brainstorming resources, etc.) that students will use during the unit and explain why they are appropriate for your unit goals and Common Core.  The materials should demonstrate that you understand the range of materials available to help students write effectively.
3. Explanation of Composing Strategies:  You will list and explain the different composing strategies your unit uses to support students as they brainstorm, draft, redraft and produce final written products for different audiences and purposes.  Your selection should clearly assist students’ development of a repertoire of writing strategies and genres they can draw upon.
4. Complete Lesson Plan Sequence:  Using the standard lesson planning format, you will submit a complete sequence of instruction.  Your lessons will systematically assist students in meeting your goals and will demonstrate your ability to craft instruction that integrates cultural and social issues and supports diverse perspectives as students use writing for different purposes.
5. Portfolio Process/Assessment Plan:  You will include a detailed plan for assessing students’ writing, including a portfolio development and assessment plan.  Your plan will identify assessment points prior to the final portfolio and explain how students will receive clear feedback aimed at helping them meet clear writing criteria.  Students will have opportunities to use feedback from teacher and peers to self assess and improve.
6. Inventory of Composition Strategies and Writing Forms:  You will provide an inventory of the composition strategies and various forms of writing students will use during the unit, noting where they are used in the sequence.  Strategies and writing forms noted clearly assist students’ development of the writing process and mastery of written forms.
7. Grammar/Syntax Instruction/Mini Lessons:  Unit plan includes a series of mini-lessons designed to help students master more effective communication in writing.  You will highlight these lessons and where they occur in the lesson plan sequence here.
8. Writing for Oral Presentation:  Your lesson plan sequence will include opportunities for students to prepare writing meant to be both read and spoken for presentation.  Oral literacy will be enhanced by selection of appropriate tones and forms for different audiences.  You will explain how and where you achieved this in the lesson sequence here.
9. Media Resources:  Your resource inventory and lesson plans include materials from new media and “non-print” texts used to help students improve their composing processes, critique a variety of texts and use that critique to improve their writing.  You will explain how and where you did this in the lesson sequence.
This unit plan is a major undertaking, and we will work together to understand both the writing process and the wide variety of ways in which teachers support that for their students.  You should consider carefully the manner in which your unit will proceed and how you will connect it to the wider curriculum for your students.  We will spend significant time in class modeling the writing process, workshops, mini-lessons and portfolio assessments.
Ungraded Assignment: Portfolio of English Language Arts Teaching Skills
What is it?  Part of your preparation as a teacher of the English Language Arts is your ability to demonstrate your readiness to meet the standards of the National Council of Teachers of English (NCTE) for teachers.  Over your four years in the teacher preparation program, you have taken many classes with many assignments in which you have demonstrated that readiness.  In this semester, we are asking you to assemble those assignments.
THIS IS NOT A GRADED ITEM FOR THIS COURSE AND IT WILL NOT HAVE ANY BEARING ON YOUR COURSE GRADE OR STANDING IN THE PROGRAM.  
Your portfolio is made of assignments you will complete in EDST3601 and existing assignment from other classes.  I will use this material to report to the program how well our candidates are meeting the NCTE standards for the purpose of program improvement.  Your existing grades in all assignments and courses will not be affected in the slightest.
After bringing your portfolio together, the only new material you will produce will be a self assessment based upon the student teaching assessment for English majors.  We will discuss this in class in greater detail. For now, please note the following items that will go into your portfolio and begin assembling them:
Alignment of Portfolio Items with NCTE Standards:
Required Elements




Corresponding NCTE Standards
Teaching Literature Unit Plan (EDST3601)
NJ Content Standards & Common Core Standards
4.2
Explanation of Standards
4.1, 4.2
Explanation of Material(s) Selected
4.1, 3.5
Explanation of Response Perspectives Used
3.3, 4.8
Complete Lesson Plans and Sequence
4.2, 4.3, 4.4
Assessment Plan and Final Assessment
4.10
Inventory of Comprehension Strategies Used
3.3, 4.5, 4.9
Inventory of Meaning Making Strategies Used
3.3, 4.5, 4.9
Inventory of Cultural Resources Used
2.5, 2.6
Speaking About Literature
3.2, 4.5
Media Sources
3.2, 3.6, 4.6
Teaching Writing Unit Plan (EDST3601)
NJ Content Standards & Common Core Standards
4.2
Explanation of Standards
4.1, 4.2
Explanation of Material(s) Selected
4.1
Explanation of Composing Strategies Used
3.2, 3.4
Complete Lesson Plans and Sequence
4.2, 4.3, 4.4
Portfolio/Process Assessment Plan
4.10
Inventory of Composition Strategies Used
3.2, 3.4
Inventory of Writing Forms Employed
3.2, 3.4, 4.7, 4.8
Embedded Grammar/Syntax Lessons
3.1.6, 3.1.7
Writing for Oral Presentation
3.2, 4.5
Media Sources
3.2, 3.6, 4.6
Reader Response Essay (EDST3601)
3.3, 4.8
Picture Prompt Collection (EDST3601)
Visual Prompts
3.2, 3.6, 4.1
Explanations of Classroom Use
3.2, 3.6
World Literature Reading List (EDST3601)
Reading List
3.5, 4.1
Essay
3.5, 4.1
Film Adaptation Reviews (EDST3601)
3.2, 3.3, 3.6
Self-Assessment (EDST3601)
2.3
Web Bibliography (EDST2501)
Selected Content Resources
4.1
Explanation of Classroom Uses
3.6
Lesson Plan Package (EDST2003)
Lesson(s) on Diverse Authors/People
3.5, 4.4
Technology/Media Enhanced Lessons
3.6, 4.6
Cooperative Learning/Discussion Lessons
2.4, 4.2, 4.5
Interpretative Exercises (EDST3301)
Selection of Visual Prompts
3.2, 4.5, 4.6
Critical Thinking Questions
2.4
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